
Barstow Area Consortium for Adult Education 
Board MINUTES 

 
Tuesday, June 11, 2024 (2:00 p.m. – 4:00 p.m.) 

(¤Materials in Board Packet) 
In-Person at Barstow Community College – President’s Board Room 

2700 Barstow Rd., Barstow, CA  92311 

PLEASE NOTE: Agenda related documents distributed to the BACAE Board for the Board Meeting may be 
viewed in the President’s Office at Barstow Community College, 2700 Barstow Rd, Barstow, CA 92311. 
Individuals who require special accommodation, including but not limited to an American sign language 
interpreter, accessible seating, or documentation in accessible formats, should contact the BACAE Coordinator 
at erivera@barstow.edu at least two days before the meeting date. 

Call to Order: 2:01 pm 
 
Attending:   Voting Member Voting Member Attendee 
 Baker Valley   Milan Stijepovic  Mike Esposito  
 Barstow CC   Eva Bagg   Jennifer Rodden   
           
 Barstow AS   Scott Godfrey  Douglas Beaton       Michelle Colleoc 
     Deanna Swearingen 
 Silver Valley   Jeff Youskievicz  Brice Scott        
 Consortium Staff  Elena Rivera  Jacqueline Diaz  Katherine Cortez 
 Guests                                                                            
                   
  
1. ¤Approval of Minutes – May 7, 2024  

Motioned to approve by E. Bag; 2nd B. Scott 
 

2. Public Comment – Public comment will be allowed on any topic relevant to the BACAE. Pursuant to BACAE 
Policy,  comments are limited to 3 minutes per person. Please begin your comment by stating your name. 
 
3. Closed Session – None Requested  
 
4. Guest Speakers – None 
 
5. Consortium Director’s Report 
 

5.1  Director’s Updates 
 -Met with all District Member Adult Ed. Staff to gather information for annual plan 

- Held discussion with Consortium members to address CAEP program area of Adults with 
Disabilities 

5.2  CAEP Upcoming Deadlines & Other Dates –  
- June 1: 21/23 and 23/24 Member Expense Report due in NOVA (Q3) 
- June 30: 22/23 and 23/24 Member Expense Report certified by Consortia in NOVA (Q3) 
- June 30: End of Q4 
- July 15: Student Data due in TOPSPro (Q4) FINAL 
- Aug. 15: Annual Plan for 2024-25 due in NOVA 

mailto:erivera@barstow.edu


5.4  Member Program Update: Barstow Adult School – BUSD – Report given by M. Colleoc 
 -Total of 292 Enrolled Students 
 -209 HSD Students 
 - 52 GED Students 
 -31 ESL Students 
 -66 Graduates 
 -4 GED completers 
 -Open for summer GED testing hours 

5.5  Member Program Update: Barstow Community College – BCC – Report given by E. Rivera 
- E. Rivera is leading a pilot for K-12 Success via Family Literacy workshops 
- E. Rivera with J. Rodden hosted a celebration for students that completed non-credit 
certificates in BSEP, ESL, and CTE 
- BCC has signed a MOU with TODEC Legal Services to provide office consultation hours and 
other services to all consortium students for U.S. Citizenship and other immigration services.  

5.6  Member Program Update: Baker Valley USD 
 Not in attendance 

 5.7  Member Program Update: Silver Valley USD – SV AEC – Report given by B. Scott 
-Hosted a meeting with Elena Rivera, Director of Barstow Area Consortium for Adult Education 
to plan for the next school year. Full staff attendance and great collaboration by all. 

 -20 HSD graduates 
 - Working on student retention plan for next school year 
 - Staff will collaborate closely with BAS staff during Working Group sessions.  

5.9 BCC Fiscal Agent Report:  By T. Walker 
-June invoices were processed for payment on 5/16/2024. Barstow Adult School and Silver 

Valley has one outstanding warrant. 
 

5.10  ¤Marketing & Social Media Update: Phoenix Design - June 2024  
    
6. Discussion Items  

 
6.1 2024-2025 - Working Group In-Person Meetings for AE Staff (4:00pm to 6:00pm) 
              

Barstow Adult School August 22, 2024 
Silver Valley Alt. Ed. Ctr.  September 19, 2024 
Baker Valley October 27, 2024 
BCC February 20, 2024 

 
7. Action Items 
 
 7.1 ¤2024-2025 BACAE Board Meeting Schedule for 2024-2025 

 
Motion: BACAE Board meetings will be held quarterly in 2024-2025 and hosted in 
Barstow.  Fall 2024 Meeting Dates: August 8th & October 10th 8:00 am 
Spring 2025 Meeting Dates: TBD 
Motioned to approve by S. Godfrey; 2nd B. Scott  Motion Passed Unanimously 
 

 7.2 ¤BACAE MOU 2025-2025 
Motioned to approve by E. Bagg; 2nd B. Scott  Motion Passed Unanimously 
No change to the MOU 



 
 7.3 ¤Review/Approval of Phoenix Design Contract Renewal for 2024-2025 
  

E. Rivera requested a motion to renew Phoenix Design Contract for 2024-2025. 
No Motion was made, therefore, postponing the Phoenix Design Contract Indefinitely 

 
   Motion to approve a new BACAE website and publish on July 1, 2024 

Motioned to approve by S. Godfrey; 2nd B. Scott  Motion Passed Unanimously 
  
8. Announcements 
 

8.1   2023-2024 Board Meeting Dates (8:00 am – 10:00 am via Zoom/1st Tuesday of the Month) 
 
     2023-2024 – Dates & Locations 

July 2024 - DARK 
  

8.2  Working Group Meetings for AE Administrators via Zoom - Cancelled 
   

June 13, 2024 – 3pm to 5pm 2024-2025 Annual Plan 
 
 
8.3 Conferences/Webinars 

- CASAS National Summer Institute – June 17-20, 2024 – In-person at Hyatt Regency Orange 
County, CA. To Register: https://www.casas.org/training-and-support/SI 

- GED Conference – July 23-26, 2026 – In-person in Long Beach, CA.  To Register: Summary - 
2024 GED Annual Conference (cvent.com) 

- Annual Super-Consortia PD Day – August 1, 2024 – In-person San Bernardino Valley 
College. More information to come. Member representation is expected. 

 
 
9. Adjournment: 3:22 pm          Motion to approve by S. Godfrey; 2nd E. Bagg  Motion Passed Unanimously 
 

https://web.cvent.com/event/5df9e64b-e808-48fe-b98d-7c0c0ae85f88/summary
https://web.cvent.com/event/5df9e64b-e808-48fe-b98d-7c0c0ae85f88/summary


















https://caladulted.org/DownloadFile/1354
https://register.caladulted.org/Home/EventDetail/690


https://caladulted.org/DownloadFile/1354
mailto:tap@caladulted.org
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Our findings highlight seven converging promising practices within and across these three 
domains that stakeholders in the selected local programs believe make a difference for adult 
learner success. The findings show sites are invested in the idea that practices integrating 
components from each of these domains can be more successful than when implemented alone. 

Each of the promising practices described below includes elements that require convergence 
among on-site career-focused support programming, external community insights, and adult 
education and postsecondary academic programming to most effectively support adult 
learners’ success. 

We recognize that the rate of implementation of the following promising practices differs 
significantly across the 12 local programs due to factors like region, culture, staffing, leadership, 
and resources. The data indicated that the stakeholders leading these programs believe that 
these seven promising practices did contribute to their students' performance along the 
selected completion and employment outcomes metrics, especially for Students of Color in 
California. 

This analysis is not meant to capture every possible promising practice within the career, 
community, and education domains. Nevertheless, these converging promising practices 
demonstrate the potential of a coordinated, intentional set of strategies to improve the 
outcomes of CAEP students, especially Black, Latinx, and Asian students, succeeding in 
education and beyond. 

Our investigation into these sites and subsequent articulation of the Convergence Model 
contributes to a growing evidence base. What we observed across the 12 sites is akin to 
comprehensive student success models more commonly seen in K-12 education, such as 
Students at the Center,8  and in postsecondary education, such as The City University of New 
York’s Accelerated Study in Associate Programs.9  Evidence from randomized controlled trials 
show that comprehensive student success models, which offer intensive academic and career 
counseling paired with holistic support, improve student outcomes.10   

Our findings leading to the Convergence Model build on accelerated learning models, such as 
pre-apprenticeship programs or Integrated Education and Training (IET) models as required by 
WIOA regulations 

11
  (34 CFR part 463 Subpart D). IET models, by regulation, must include three 

elements: 1) workforce preparation activities; 2) adult education and literacy activities; and 3) 
workforce training. Our research spotlights a more expansive set of promising practices focused 
on adult education learners, of which IETs and/or pre-apprenticeships are one key strategy being 
implemented across several of the sites. 

8    Students at the Center Hub. (n.d.). The students at the center framework. https://studentsatthecenterhub.org/framework/ 
9    CUNY. (n.d.). Accelerated study in associate programs: About. https://www1.cuny.edu/sites/asap/about/ 
10    The Institute for College Access and Success. (n.d.). Comprehensive approaches to student success programs. https://ticas.org/our-
work/college-completion-2/comprehensive-approaches-to-student-success-programs-nationwide-by-state-and-institution/ 
11   US Department of Education Office of Career, Technical, and Adult Education. (n.d.). Integrated education and training (IET) guide. 
https://lincs.ed.gov/sites/default/files/IET_checklist508FINAL_0.pdf
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28 FINDINGS

Key Strategies 
The two primary strategies of Intentional and Structured Regional Partnerships that emerged 
from interviews include: 

Intentionally engaging the community 
Developing formal partnerships and collaborations 

Intentionally engaging the community, as defined through our analysis, is the proactive 
involvement of local communities in the process of shaping educational programs and career 
readiness. This engagement is an intentionally designed strategy for many of the adult schools 
and community colleges studied. Leaders from CAEP sites have worked to build engagement 
that they believe directly correlates with reduced local unemployment rates, as educational 
efforts are tailored to meet the career needs of the community. Partnerships between career-
oriented departments at CAEP sites and community members were perceived by interviewees to 
contribute to the development of a skilled workforce. Local programs pursue alignment between 
labor market needs and career programming to better prepare students for successful entry into 
the workforce. A few gaps we observed had to do with committing to recent labor market 
information. Some of the sites had deep understanding of their students and how to serve the 
community but didn't always have comparable understanding of in-demand jobs based on 
recent data. 

 
 
 
 
 

 
 
 

 
 
 

What It Looks Like 

Hosting community events, for example one holds an annual Women’s Conference for 
the community. Sessions included financial wealth building, domestic relationship 
awareness, and options for returning to the workforce. 

Participating in CAEP Regional Consortium meetings to build trust, collaboration, and 
transitions for student pathways in and between ESL to CTE and to degree and transfer 
programs. 

Understanding and addressing specific community needs through employer interviews 
and aligning labor market data with programs offered, including retiring programs no 
longer in demand. 

Implementing strategic, multilingual campaigns through social media and community 
events to highlight offerings and provide more access for students and two-generation 
recruitment. 

Fostering community dialogue through employer or institution-hosted events, such as 
workshops, town halls, and informational meetings at neutral or barrier-free locations.
 Addressing geographical barriers through satellite campus networks, allowing students 
the flexibility to access courses and resources across multiple campuses. 

Cultivating sustained partnerships between career education-focused programs and 
employers with an emphasis on developing coursework connected to high-wage, high-
demand jobs.
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Developing formal partnerships and 
collaborations emerged as a strategic 
cornerstone for enhancing community 
engagement and resource access. These 
alliances span local organizations, 
businesses, and other educational 
institutions to deepen community ties 
and educational outreach. 

Our partnership is driven by mutual 
goals, primarily focused on increasing 

student enrollment and completion 
rates. Having shared objectives keeps us 

aligned and motivated to achieve 
positive outcomes for our students. 
- Administrator at Paramount Adult 

School 
Virtually all 12 sites explicitly mentioned 
the structured partnerships derived from 
AB86 that now elevate the quality of 
education. They noted a higher degree 
of collaboration that enriches the regional learning systems’ landscape by pooling varied 
expertise and resources. Many administrators noted the proliferation of relationships among 
and across institutional types. A particularly salient goal among these collaborations is to create 
a shared vision for student pathways. An educational experience that integrates adult schools 
with community colleges can reduce some administrative barriers for students and streamlines 
their educational journey. 

What It Looks Like 

Networking and relationship-building with local stakeholders and leaders in a 
collaborative culture. 

Formalizing these connections through memorandums of understanding (MOUs) and 
shared goals to ensure that a culture of commitment transcends any shifts in 
leadership. Such clear agreements delineate roles and responsibilities, paving the way 
for smooth interactions and mutual understanding. 

Sharing resources, including facilities and instructor expertise, and materials, such as 
textbooks and lab equipment. 

Creative leveraging, like optimizing existing resources, pursuing grants, and seeking 
shared funding opportunities, to bolster cooperative endeavors. 

Strategic planning to secure the sustainability of partnerships by ensuring that long-
term goals and priorities are outlined and addressed. 

 REGIONAL PARTNERSHIPS
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Benefits of Intentional and Formal Partnerships 
By breaking down barriers to education, these institutions are opening doors wider, ensuring 
education is accessible to all community members and not just a privileged few. This is critical in 
the case of one of the participating community colleges that saw its community engagement 
efforts translate to a rebound in enrollment numbers, a promising recovery from the pandemic's 
impact on student enrollment. In synthesizing these insights, we find that community 
engagement thrives at the core of the Convergence Model. It is the nexus of career, community, 
and educational interests, driving towards the collective aim of enhanced student success. 

...our program will be offering ESL to partners 
together. So the willingness and the ease with 

which multiple agencies in this region are 
willing to work together for a common outcome 

is one of the reasons why performance 
outcomes and student data are so successful.

- Administrator at Adult Education Plumas 
Unified School District
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Promising Practice 3: 
Workforce-Forward 
Responsive Leaders 
Who Are Strategists 

Across the 12 sites, we noted the leaders (e.g., principals, assistant principals, deans, and vice 
presidents of student support services) showed some similar traits. Actions such as prioritizing 
workforce development and career mobility for students, utilizing effective feedback 
mechanisms like student surveys, demonstrating a strong openness to innovative ideas, and 
emphasizing systemic professional development for staff and instructors were observed. These 
strategies enabled the executive team and campus leaders to analyze data and improve learner 
success along completion and transition outcomes. Some of the sites had structured a full-time 
data analyst position through the general fund to provide timely data to administrators, 
instructors, and staff for weekly planning sessions. The data included student transitions to 
other regional community colleges or adult schools as well as tracking into the job market to 
collect wage data. 

We found that the continuous use of data seemed to enable a distributed leadership model. The 
administration, staff, instructors, and faculty became proactive participants and leaders. We 
heard across interviews with instructors and faculty that they are interested in expanding 
beyond the confines of a classroom to actively engage in community events and initiatives. 

This engagement extends to collaboration with community partners, ensuring smooth 
transitions and effective support services for students. Such involvement brings a crucial 
benefit — instructors and staff feel more valued and engaged when their voices are heard and 
their ideas are integrated into the broader mission. An instructor highlighted this, noting the 
genuine interest of leadership in instructor perspectives, which contributes to a sense of worth 
and engagement.
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Key Strategies 
Two strategies that emerged from our interviews for this promising practice are: 

Structuring a leadership team with cross-functional staff to promote student career 
mobility, innovation, and continuous improvement 
Emphasizing professional development 

Structuring a leadership team with cross-functional staff to promote innovation and 
continuous improvement means seeking input from all levels through collaboration, feedback 
loops, and instructor, staff, and community empowerment. Trust and effective feedback 
mechanisms are integral to maintaining this collaborative ecosystem. The 12 sites cited the goal 
of fostering a culture of open communication, enabling instructors and staff to share their 
thoughts, concerns, and ideas with leadership, knowing that leadership will try to listen and act 
on feedback. 

What It Looks Like 

Implementing and improving accelerated learning models based on instructor feedback 
that lead to student career mobility and living wage jobs, such as pre-apprenticeships 
and IET models. 

Allocating specific time for feedback within existing schedules and ensuring that 
leaders act as listeners, receptive to the perspectives of instructors, staff, and the 
community. This creates an environment in which feedback is not just encouraged but 
seen as a necessity. 

Prioritizing the accessibility of leadership to instructors, staff, and students to foster 
open dialogue. For example, the strategic location of leadership offices and the 
practice of administrative leaders greeting students, staff, and instructors every 
morning in the campus parking lot signals leaders' approachability. 

Restructuring Adult Education as an Academic Division with parity with other divisions. 

Our leaders empower us to contribute 
to decisions that impact student 

success, fostering a sense of ownership. 
-Instructor at Visalia Unified School 

District
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Emphasizing professional development plays a significant role as a strategy, with cultural 
sensitivity training as a key component. Fostering a highly effective team that is able to focus on 
ways to continuously improve requires intentional planning time. Leaders structured several 
times per week for instructors and staff to meet and collaborate within and across specific roles 
and functions, such as all ESL Level 1 & 2 instructors or all IET instructors. This commitment 
included key data presentations from the data team and Institutional Research staff. 

What It Looks Like 

Requesting data teams to provide information about the transition of students into the 
labor market and reviewing living wage data and other factors to promote career 
mobility buy-in across staff and instructors. 

Creating a campus-wide workforce-forward culture to ensure student career goals are 
realized. 

Ensuring transparent and open channels of communication by keeping all stakeholders 
informed about the goals, progress, and outcomes of efforts. 

Offering cultural competence training to bridge language and cultural barriers and 
promote respectful interactions, ensuring inclusivity and sensitivity towards the 
diverse students staff serve. 

Our students' voices guide our 
decisions. We want to meet their 

expectations and beyond. 
-Faculty at Compton College

WORKFORCE-FORWARD LEADERS
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Benefits of Workforce-Forward Responsive Leaders Who 
Are ‘Strategists’ 
Staff, faculty, and instructors are empowered by leadership practices that have a clear vision for 
successful student transition into the labor market and that foster a greater sense of ownership 
and commitment to the institution's goals and strategies For example, students were invited to 
provide feedback to ESL instructors at the end of a term. Students collectively shared that if 
they had a consistent class schedule for both terms, they could more easily arrange childcare. 
Even further, they requested online and flexible summer course delivery options due to their 
children being out of school for the summer.These sorts of empowerment strategies facilitated  
student retention and completion of their programs leading to careers. 

Overall, instructors, staff, and students noted a high degree of satisfaction with leaders of the 
community colleges and adult schools who could communicate this career-focused vision. 
Interviewees believe this kind of collaborative leadership leads to higher levels of morale, 
creativity, and innovation and encourages accountability at all levels. Finally, implementing 
decisions in response to feedback allows institutions to more effectively address student needs. 

Meet Edgar: Career Connected 
Learning and Support 

Edgar V. was enrolled in several Computer 
Information System (CIS) classes and finishing up 
advanced English language classes in Level 5/6 in 
an Integrated Education and Training program at 
ABC Adult School. One of his IT instructors hired 
him for a paid internship in the instructor’s small 
business, refurbishing and reselling returned 
computers. This hands-on experience provided 
Edgar with a sense of confidence, a source of 
income, and a point of entry into the IT field. ABC’s 
integration of experiential learning, 
entrepreneurship, instruction, and community 
networking clearly benefited Edgar.
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Promising Practice 4: 
Data-Informed Decision-
Making Beyond Compliance 
for Continuous Improvement 

A recurring promising practice was data-informed decision-making, particularly the practices of 
collecting and utilizing community feedback to inform decisions related to the development and 
continuous improvement of programs, partnerships, and supports. Almost every site discussed 
an annual community needs assessment, but several seemed to go beyond the baseline to try to 
project current and future in-demand jobs and accessibility of programs in neighborhoods 
where community members may not come to the main campus.  

Following the needs assessment, the sites collected and utilized a wide range of student 
performance and transition data to constructively share with staff, instructors, students, adult 
school and community college partners, and community members. This was operationalized in 
town halls, online presentations, newsletters, and a Women’s Conference at one site. The goal of 
this practice is to better build the successful transition of students into higher levels of learning 
and/or employment and to problem solve together. Stakeholders looked at data across the 
student journey, sometimes including starting points across regional partners, such as adult 
schools, community colleges/CTE programs, and degree and transfer pathways for better ways 
to help student transition. 

Key Strategies 
The two primary strategies observed in the data related to this promising practice are: 

Building the capacity of the institution to analyze and use data for continuous 
improvement 
Improving data use 



L
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Building the capacity of the institution to analyze and use data for continuous improvement 
includes recruiting and hiring qualified staff who have the ability to provide school and campus 
stakeholders with analyses that can illuminate factors affecting student transitions. This 
approach encompasses data-driven community assessments, as well as student and faculty 
voice, to tailor academic offerings to specific local needs. As local CAEP administrators 
explained, they conduct surveys and focus groups to grasp community insights, allowing for the 
adaptation of curricula to reflect the local market trends. 

What It Looks Like 

Setting metrics and scaling up successful programs to benefit a broader segment of the 
community. 

Developing user-friendly student data dashboards to monitor progress. 

Providing professional development opportunities and workshops to equip instructors 
and staff with necessary collaboration, leadership, and data skills. 

Routinely offering Faculty and Instructor Data Institutes and developing online classes 
on how to analyze course data and make changes to improve the following semester. 

Hosting ‘Data Night’ with various departments to review student and performance data 
toward improvement.

 Seeking community feedback to continuously improve services and offerings. 

We organize feedback through 
structured means like focus groups to 

make the process manageable and 
effective. 

-Faculty at College of Sequoias
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Improving data use was a priority for sites. The community colleges and adult schools 
demonstrated various ways they embed data (e.g., student performance data, labor market 
information) at the course level, program level, and across departments for collaboration. 
Student data reports were readily accessible for instructors, and training was provided for how 
to run their own instructors reports to better understand and monitor student success in their 
classes. Some of the sites routinely looked at courses with less than a 50% student pass rate to 
flag for department chairs to find ways to maintain rigor while supporting more students to pass 
the class. The sites used data at varying degrees, but most understood that data had to be used 
not just for reporting or compliance but also for program reviews, instructors course completion 
rates, student transition metrics, and the institutions’ strategic plans, consistent with 
institutions’ culture of continuous improvement. 

What was most challenging for the sites was the ability to hire qualified data staff with time to 
commit to running detailed data reports with disaggregated data. For example, just two of the 
sites could tell us more about the composition of students participating in work-based learning 
(e.g., how many were Students of Color and if the work-based learning experience led to more 
success than students who didn’t participate in the work based learning). 

L

What It Looks Like 

Committing to data infrastructure to support student success. This could entail 
restructuring the organization so that the Department of Professional Development 
and the Research Center report directly to the Dean of Research and Institutional 
Effectiveness. 

Including equity metrics and disaggregating data to understand how Student of Color 
are accessing or benefitting from programs. For example, many sites disaggregate data 
to see if internships are making a difference between students who participate and 
those who don’t. 

Integrating labor market data into the program review process to strengthen 
responsiveness to employer and industry needs and provide students with credentials 
of value. 

Developing a specialized data warehouse for curriculum and sharing it more broadly for 
continuous improvement with instructors and faculty. 

Using robust feedback mechanisms, like surveys and town hall meetings, to gather 
valuable input for informed decision-making. 

Sharing data between adult schools, community colleges, and community partners to 
foster transparency and identify areas for service enhancement. This allows for 
accurate tracking of student progress and supports data-driven decision-making for 
continuous improvement.

DATA-INFORMED DECISION-MAKING
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Benefits of Data-Informed Decision-Making Beyond 
Compliance for Continuous Improvement 
Three key benefits of data-informed decision-making are: 

Development of relevant curricula and the opportunity for program improvement. By 
regularly adapting credit and noncredit educational programs to address community needs, 
these institutions ensure that their offerings remain relevant and impactful. 
Regular assessments help identify the pressing needs of the community and enable program 
adjustments. 
Engaging instructors and staff in regular trainings and analyses of student pathway data 
provides the basis to empower students and better serve employers and the community. 

It took us many years to be able to share data 
on how many Adult School students from the 
unified high schools were transitioning to our 
college, but we did it. That was the first step 

and we are building on that.
-Researcher at San Diego College of Continuing 

Education
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